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Promoting child rights through university academic programmes is both important and entirely 

feasible. Child rights can be integrated into almost every discipline in various formats, whether it is 

a cross-curricular theme, a specific course, a scientific research activity, or a university-organized 

public event (Council of Europe, OSCE/ODIHR, UNESCO, & OHCHR, 2009).   

The below abstract represents a Child Rights incorporation example into the curriculum of Caucasus 

Education School at Caucasus University, Tbilisi, Georgia. Within the Fall semester of the 2024-2025 

academic year, in collaboration with the Black Sea-Baltic Alliance - Georgia, the university added a 

new, one-semester elective course “Social-Emotional Learning” to the BA-level pre-service teacher 

preparation programme.   

In order for children to protect the rights of their own and of others’, it is important that they have 

developed social-emotional skills (UNICEF, 2019; the Advocates for Human Rights, 2013) and have 

access to a socio-emotionally enabling and empowering environment (Affolter, 2005). Teachers play 

a significant role in creating such an environment in schools (Lundy & Brown, 2020).  

Lecturers’ reflection on the above-mentioned course and students’ Focus Group Discussion (FGD) 

results demonstrate raised mental health literacy, improved social-emotional skills, in-depth 

understanding of and readiness to advocate for human/child rights among students.  

Building on this experience, we are now expanding the course into a two-semester compulsory course 

starting from 2025-2026 academic year.  The first semester will again target the development of the 

same competences in students as in the pilot course, while the second semester will prepare them to 

apply these competencies in their practice, equipping them with tools and strategies to support 

children’s social-emotional development in accordance with rights-based approach to education. 

Key components of the revised course, assessment approaches and students’ FGD results will be 

highlighted at the conference, emphasizing how to promote a rights-based approach to education 

among future teachers. 
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